
 
 

Teaching and Learning Policy 2022 

 

Our Mission statement: 

At May Bank Infants School, we work towards: 

“The whole and wholesome development of each child in a happy, caring and stimulating 

learning environment.” 

TTTooogggeeettthhheeerrr   wwweee   gggrrrooowww   aaannnddd   llleeeaaarrrnnn    
 

This policy supports the school’s aims regarding Teaching and Learning in KS1 and in the Early 

Years Foundation Stage and it has the School’s Mission Statement and Aims at its heart.   

 

At May Bank we firmly believe in learning as an ongoing and lifelong process.  We recognise 

that children learn in different ways and as a result, we provide a rich learning environment and 

experiences that enable all children to learn effectively and reach their full potential.  

 

We maintain that learning should be engaging, exciting and inclusive to everyone. We nurture 

all children into confident, motivated and successful learners and develop skills and attitudes 

that enable children to respond to the challenges of a complex and ever-changing world.  

 

This policy aims to: 

 ensure quality of learning experiences offered to pupils; 

 clarify, create and maintain a common approach for outstanding teaching and 

learning, and an outstanding learning environment; 

 provide consistency and continuity of expectation; 

 enable staff to identify aspects of practice which they wish to develop and in which they 

would welcome support; 

 provide an agreed focus for monitoring teaching and learning; 

 support school self-evaluation. 

 

This policy will help staff to: 

 identify criteria that can be used to describe excellent classroom practice both in terms 

of what the teacher does and how the children respond; 

 consider what makes a highly effective learning environment; 

 consider the range of thinking and other generic skills that support learning; 

 consider the contexts for enhancing the quality of teaching and learning; 

 Outline how the school can monitor the quality of teaching and learning in support of 

school improvement, staff development and raising pupil achievement. 

 

What constitutes effective teaching? 

At May Bank, we try at all times to create an environment which is conducive to learning. We 

pride ourselves on positive relationships with our children and everyone is treated with the 

respect they deserve in a happy and caring environment. We have high standards of 

behaviour and discipline and these are promoted at all times.  

 

We involve the children in shaping their learning and teachers expertly weave the aspects they 

need to teach and what the children themselves want to learn more about. We deliver the 

National Curriculum and Early Years Foundation Stage and prior assessment information, our 

current knowledge of the children and age related expectations guide our starting point. We 

make learning challenging and exciting, relevant and purposeful for all children. 

 

When teaching, we focus on engaging and motivating the children in building on their skills, 

knowledge and understanding of the curriculum. Subject policies and schemes of work set out 

the aims, objectives and values of the school and detail what is taught in each year group. 



We plan our lessons with clear learning objectives. We evaluate all lessons so that we can 

modify subsequent lessons and teaching based on the attainment of pupils. this allows us to 

meet the needs of all individual pupils and ensure they make good progress.  

We deploy learning assistants and other adult helpers as effectively as possible. 

 

Our aim is to develop further the knowledge and skills of all children and we strive to ensure that 

all tasks are differentiated and appropriate to each child’s level of ability. When planning work 

for children with special educational needs we give due regard to information and targets 

contained in the children’s Individual Education Plans (IEPs). We have high expectations of all 

children, regardless of their age or stage of development.  

 

At May Bank we also emphasise the importance of positive self-esteem, personal skills and PSHE 

as an aid to learning, including: listening skills, use of time, use of the school environment, use of 

books and presentational skills, personal organisational skills and use of equipment.  

 

When learning is effective: 

 

 Children engage in purposeful and relevant learning opportunities;  

 Learning styles, visual, auditory and kinaesthetic are all planned for across a unit of work 

and children are excited and enthused throughout the lesson; 

 Thinking skills are developed through the lesson encouraging the children to be actively 

involved; 

 Continuous, formative assessment makes the lesson flexible and responsive to children’s 

learning needs; 

 Objectives of the lesson are clear and are understood by the children and other adult 

helpers. These are reinforced throughout the whole lesson; 

 Resources are well prepared and in good condition; 

 Teaching assistants are well planned for and deployed to allow them to support, 

reinforce and extend the lesson; 

 Technology is used where appropriate to support the learning style used in the lesson 

and intended learning outcomes; 

 Expectations are high for work, presentation and behaviour and support the school aims 

and ethos. The lesson encourages adults to support children and children to support 

each other; 

 At May Bank we feel that ‘glass ceilings should not be placed on learning’. All children 

should be challenged and receive support when required; 

 There are no limits to learning and through our day to day teaching, we aim to 

challenge all children. Children with additional needs are supported as required to 

ensure an inclusive learning environment for all; 

 A positive learning environment is created through genuine constructive praise, rewards 

and self- assessment; 

 Subject knowledge is good, allowing the teacher to pick up any misconceptions and 

answer the children’s questions; 

 Thorough preparation ensures that during the lesson teachers and other adults can give 

their full attention to supporting children through the set tasks, and that the relevant skills 

and areas of knowledge are accessed. 

 

Pupil learning should: 

 Involve quality interaction with the teacher; 

 include planned and sequential opportunities to work individually and as a member of a 

co-operative group; 

 involve investigation and problem solving;  

 enable pupils to have first-hand experiences and engage in research and investigative 

work; 

 enable children to communicate in a variety of ways and produce work for a variety of 

audiences; 

 offer practice and application of the knowledge, skill and concepts gained; 



 enable children to play an increasing role in planning and organising their learning; 

 involve a selection of appropriate materials and tools; 

 involve the sequential acquisition of basic study skills; 

 use technology as an aid to learning; 

 access wider educational opportunities such as visits, visitors and enrichment 

opportunities; 

 encourage independence. 

 

 

The teacher should: 

 value and have high expectations of every pupil, irrespective of ability, race, gender, 

age or achievement; 

 maintain good discipline through mutual respect; 

 be flexible using different teaching styles based on the task and the needs of the 

children; 

 deploy teaching assistants and other adults effectively to support pupil learning; 

 be aware of the model of learning s/he presents to the pupils; 

 have good curriculum knowledge and be clear on the skills, concepts and attitudes that 

are the goals of the learning process; 

 engage in well-timed interventions and deploy effective higher-order questioning 

techniques; 

 have clear lesson objectives shared with the pupils and referred to throughout the lesson; 

 be able to assess the children’s learning within a lesson and devise assessment strategies 

related to agreed school policies, maintaining effective records of their plans and 

outcomes; 

 systematically engage in focused teaching; 

 design challenging and differentiated learning tasks using stimulating resources both for 

individual activities and collaborative group work; 

 distribute time equally between pupils over a unit of work; 

 value and promote partnership between home and school; 

 form positive professional relationships as part of the whole school team; 

 make meaningful links between the children’s learning across the curriculum, drawing on 

literacy, numeracy and ICT skills as appropriate. 

 

In an effective learning environment, we see… 

 An environment that is stimulating, welcoming and inclusive towards all children. 

Children and staff take pride in their environment. 

 There is a positive ‘climate for learning’ where class management techniques are 

effective. There is mutual respect between adults and children.  

 Mental and emotional health is promoted and children have ‘tools’ or ‘systems’ to 

communicate their feelings and wishes. 

 Displays reflect the diversity of learning taking place. They are interactive and 

stimulating. They value and reinforce learning across a range of curriculum areas. They 

support learning and celebrate achievement. They set a standard of quality which 

provides pupils with high expectations and positive attitudes.  They include models of 

learning and examples of the learning process. They are regularly updated. 

 Resources are organised, respected, relevant and accessible. They are well-maintained, 

labelled and stimulating.  

 Pupils are enabled to take increasing responsibility for the organisation and care of 

learning resources. 

 Classroom and table layout promotes learning and is organised so that children can 

move around safely, see teaching areas and work co-operatively and collaboratively. 

Resources are neatly stored and accessible. 

 It provides equal opportunities for pupils to develop their own ideas through 

independent enquiry, including consolidation and extension activities. 

 Rules, rewards and targets are clearly displayed and accessible. 

 It enables pupils to use ICT effectively as an aid to learning. 



 Health and Safety is promoted. 

 

See Appendix 1:  Teaching Standards 2012 (latest terminology update December 2021). 

 

Teachers should ensure that Higher Order Thinking Skills are built into planning and lessons as 

appropriate. Opportunities for speaking and listening are regarded as essential to the 

development of thinking. Pupils’ thinking is valued; their self-esteem as thinkers and learners is 

enhanced. 

 

KNOWLEDGE – involves recall of previous learning: 

COMPREHENSION What do you understand……..? 

APPLICATION Can you explain 

ANALYSIS How would you 

SYNTHESIS Can you think of a better way to……? 

EVALUATION How successful was………? 

 

 

At May Bank Infants School, we promote a Growth Mindset culture by our use of language, by 

modelling and managing behaviour and by organising teaching and learning. This includes the 

teaching, learning and assessment of learning attitudes, which aim to help us all to think about 

our learning more explicitly. This meta-cognitive approach teaches pupils specific strategies to 

set goals, and monitor and evaluate their own development. Each class creates an 

environment in which growth mindset messages are promoted and where the differences 

between a fixed and growth mindset are evident and can be easily referred to. 

 

Carol Dweck: "In a fixed mindset, students believe their basic abilities, their intelligence, their 

talents are just fixed traits. In a growth mindset, students understand that their talents and 

abilities can be developed through effort, good teaching and persistence. They don't 

necessarily think everyone's the same or anyone can be Einstein, but they believe everyone 

can get smarter if they work at it." 

 

We give praise for persistence, effort and resilience, rather than for being ‘clever’. Wherever 

possible, praise highlights the effort, skill, process or attitude, rather than the person. We also 

aware that most of us have a mixture of fixed and growth mind-sets, and that we are all on a 

journey towards a having growth mindset. 

 

At May Bank, children often work collaboratively in mixed attainment pairings and small groups. 

In this way, we find that children learn from each other and challenge themselves more. They 

understand that being able to explain learning to a peer will, in fact, enhance their own 

learning. They place fewer limits on their learning and have higher expectations of what they 

can achieve. This, consequently, has improved the attainment of all our pupils. 
 

We endeavour to foster a culture whereby children feel proud of their learning and understand 

that making mistakes is a crucial part of learning, as is the improvement of work. Errors are used 

as learning points within lessons. Children are encouraged to be active learners and take 

responsibility for their own progress. In order to learn, we need to be challenged and embrace 

struggle.  

 

If children have fixed mind-sets they find it hard to cope with failure; we teach our children to 

see mistakes as positive. People with a growth mindset see failure not as a negative but as 

something they can learn from so that they can succeed in the future. Our growth mindset 

culture is reinforced through the use of lessons and assemblies, when we teach children about 

recent brain science. This has shown that when mistakes occur, brain synapses fire, connections 

are made and brains ‘grow’. Children learn that their brain can be developed like a muscle 

which can change and grow stronger the more it is used. Children know that with time, effort, 

practice and input they can reach a certain level of proficiency. Teachers know that with time, 

effort, practice and the right support, ALL children can achieve. 



 

The role of parents  

At May Bank we value the partnership we have with our parents. We recognise that parents 

have a fundamental role to play in helping children to learn. We facilitate our partnership with 

parents through: 

 inviting parents to view and contribute to the Learning Book in the Early Years; 

 use of Class Dojo online platform 

 sending information to parents at the start of each term in which we outline the topics 

that the children will be studying during that term at school;  

 keeping parents informed of current learning through homework; 

 engaging children and parents working together with reading, phonics, spelling and 

other learning opportunities;  

 offering workshops to share key curriculum information and strategies; 

 sending information and resources home to all parents; 

 opportunities for parents to participate in learning sessions alongside their child in school; 

 parents’ evenings termly to share current attainment, progress and targets;  

 whole school text opportunities in which children share their learning with parents; 

 sending regular reports to parents in which we explain the progress made by each child 

and indicate how the child can improve further;  

 

The role of Governors  

Our governors determine, support, monitor and review the school policies on teaching and 

learning. In particular, they:  

 support the use of appropriate teaching strategies by allocating resources effectively;  

 ensure that the school buildings and premises are best used to support successful 

teaching and learning;  

 monitor the learning environment and health and safety regulations;  

 monitor how effective teaching and learning strategies are in terms of raising pupil 

attainment;  

 ensure that staff development and performance management policies promote good 

quality teaching;  

 monitor the effectiveness of the school’s teaching and learning policies through the 

school self-review processes. These include reports from subject leaders and the 

Headteacher’s report to Governors as well as a review of the in-service training sessions 

attended by our staff.  

 

Monitoring of Teaching and Learning 

Monitoring is the process by which we collect information as part of the School Self-Review 

process, in order to inform the school of what is happening in an area of work. It is done with 

the aim of sharing good practice, supporting professional development and school 

improvement. The importance of the process lies in how the information collected is used to 

move the school forward and so to achieve higher standards. 

 

Monitoring is both a formal and an informal process. 

 

 Informal monitoring is about being active and involved in the work of the school.  It 

comes from being observant, talking to people and being interested in what they are 

doing and how they are feeling.  It is an intuitive process that can yield a lot of valuable 

information. 

 Formal monitoring is a planned process with recorded outcomes.  It involves making 

conscious choices about what should be monitored, how it should be monitored and 

how the information collected should be recorded.  It enables evaluative judgements 

and consequent actions to be undertaken. 

 

From this point on all references to monitoring in this document will refer to formal monitoring. 

 



All monitoring of teaching is done in a supportive way to reflect the mutual respect that is vital 

between professional colleagues. Monitoring should be seen as a process that all staff are fully 

aware of and involved in, not as something that is done to them. 

 

Effective monitoring requires a clear focus to be established.  This focus must be shared with all 

staff so that the purposes of the monitoring are clear.  Staff should also be aware of when and 

how the monitoring will take place and how and to whom it will be reported.   

 

The process of monitoring includes: 

1. Learning walks 

2. Lesson observations 

3. Book scans 

4. Reviewing planning 

5. Analysing assessments 

6. Conducting questionnaires or Interviews with teachers 

7. Talking to children 

8. Peer Monitoring 

9. A “Collaborative Classroom” approach, working with colleagues to share and reflect on 

practice. 

 

 The Headteacher and Senior Leadership Team lead monitoring through termly Pupil 

Progress reviews, classroom observation, attendance at planning meetings, monitoring 

of books and marking, Learning Walks and talking to children; 

 Subject co-ordinators facilitate monitoring through classroom observation, reading of 

teaching plans, sampling of work, talking to children and analysis of any other evidence 

relating to their curriculum area in connection with the agreed programme of curriculum 

monitoring; 

 Governors support monitoring through presentations by and discussions with the 

headteacher and senior management team; as Link Governors, receiving reports from 

and being in discussion with subject co-ordinators; taking part in Learning Walks with a 

member of the Senior Leadership Team. 

 

All of these support School Self-evaluation by identifying positive aspects of Teaching Learning 

as well as development points.  

 

Through effective teaching, pupils will: 

 

 acquire new knowledge or skills, develop ideas and increase their understanding; 

 apply intellectual, physical or creative effort to their work; 

 be productive and work at a good pace; 

 show interest in their work, sustain concentration, think and learn for themselves; 

 understand what they are doing, how well they have done and how they can improve. 

 

Learning is monitored in the following ways: 

 

 the range of monitoring for teaching will also apply for learning; 

 additional evidence will be taken from the evaluation of pupil outcomes, through 

tracking individual pupils and groups, and target setting; Pupil Progress Meetings will be 

held each half term in discussion with Year Group teaching staff; 

 monitoring of children’s achievements gained from analysis of teacher assessment data. 

 

Equal Opportunities/ Disability Equality Scheme 

May Bank Infants School is committed to working toward the equality of opportunity for all 

children in all aspects of school life. Teachers must be sensitive to individual pupil’s 

circumstances at all times. 

 



All resources and methods have been checked to ensure that they will enable all children, 

regardless of gender, age or special educational needs, to access the scheme of work as 

provided for their year group, while avoiding racism, sexism and other forms of stereotyping.  

Work will be developmental and appropriate to the age and stage of the child. Children 

identified as having a special educational need will have resources and activities differentiated 

appropriately. 

 

Special Educational Needs 

May Bank Infants School is a dyslexia friendly school. We endeavour to meet the needs of 

children with a specific learning disability through good practice on a day to day basis. All 

classrooms are equipped with the necessary prompts and resources to support the children. 

Children are involved in the assessment and evaluation of their learning. Groupings are flexible 

and staff consider a range of teaching and learning styles to meet the need of dyslexic children 

in their lessons. 

 

Inclusion                                                                                                                

All children have the right to a broad and balanced curriculum and the right to access learning 

opportunities. We aim to meet the needs of all of our children by providing a variety of 

approaches to enable each child to succeed. Some children will require additional support 

along the way to enable them to access the curriculum and to make progress. We aim to 

avoid the ‘glass ceiling’ on any child’s learning and ensure that all children are challenged to 

be the best that they can be. 

 

This policy was developed by the Governors and Senior Leadership Team in consultation with 

the staff.  This policy will be reviewed again during the academic year 2024-25. 

 

 

 

Signed (Chair of Governors) R. Smith   Date: 27.06.2022    

 

 

Signed (Headteacher) P. Coxon   Date: 27.06.2022 

 

 

 


